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Interpretive notes
• The assessment of  student learning outcomes 

associated with General Education designators is 
conducted by the Office of Institutional Effectiveness  
(OIE)as part of the SUNY Potsdam Institutional 
Effectiveness Assessment Plan.

• Assessment data are collected electronically from 
faculty teaching courses with General Education 
designators on a three year cycle.

• Data are aggregated and reported anonymously to the 
Gen Ed committee annually and then made public 
through the OIE Website.

• Data are also analyzed by Gen Ed Subcommittees 
responsible for each designator for the purpose of 
planning and recommending  action for the 
improvement of student achievement.



Interpretive notes
• Assessment data for Spring 2010 were collected  in 

the month of May for the following designators:

– Mathematics (FM) 

– Physical Education Health Experience (PE)

– Western Civilization (WC)

– Scientific Inquiry – Biological Sciences (SB)

– Scientific Inquiry – Physical Sciences (SP)

– Scientific Inquiry – Laboratory (LB)

– Philosophical Inquiry (PI)

– Modern Languages (ML)



Exceeds 
Standards

Meets Standards
Approaching 

Standards
Not Meeting 

Standards
Not Assessed Not Taught

1. ability to represent and interpret data and/or 
quantitative relationships through tables, graphs 

and/or charts.
22.9 35 18.4 23.7 0 0

2. ability to use and construct appropriate 
mathematical models, while being aware that 

mathematical models have limits
24 32.9 17.6 25.4 0 0

3. ability to evaluate the reasonableness of 
mathematical results

19.1 33.9 18 21.9 7.1 0

4. ability to perform symbolic computations. 26.8 31.8 17.6 23.7 0 0

5. understanding of logical relationships 27.2 32.8 17.6 21.9 0 0
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Gen Ed Mathematics (FM) Spring 2010 n=283/752 (37.6%)



Percent of Total 
Responses

Assessment Tool

75.0% Exam(s)

62.5% Quiz(zes)

12.5% Standardized/Departmental Tests

62.5% Homework

0.0% Project(s)

0.0% Oral Presentation(s)

0.0% Writing Sample(s)

0.0% Portfolio

0.0% Interview(s)

0.0% Live Performance(s)

0.0% Rubrics

0.0% Other:

Mathematics (FM)
Assessment tool(s) used to assess the SUNY Learning Outcome(s):



Q.9 What assignments and/or assessment activities did 
you feel were most effective in generating assessment data 
to measure the percentage of students who were 
'exceeding', 'meeting', 'approaching' or 'not meeting' the 
FM student learning outcomes?
• in class tests and quizzes 
• Four exams, frequent quizzes and assigned homework 
problems. 
• Exams 
• Homework followed by quizzes. 
• Short written homework assignments 

Sample Answering: 5 responses



Q.10 What adjustments will you make in order to better fulfill the 
requirements for the designator the next time you teach the course?
• I will make up more homework problems, as opposed to using a lot 
of problems that are in the text.  I came to this conclusion independent 
of this assessment exercise, but I think it may help the students 
experience more success. 
• none 
• I will assign more homework and require attendance. 
• With 31 out of 40 getting a 2.0 or better, I'll leave things as they are. 
• 1. increase the quantity of homework.2. increase the percentage of 
class time given to working examples, answering questions, etc. 3. 
increase the weight of assignments for the final grade. 

Sample Answering: 6 responses



Exceeds 
Standards

Meets 
Standards

Approaching 
Standards

Not Meeting 
Standards

Not Assessed Not Taught

1. Demonstrate specific skills appropriate to the 
course activity area.

22.6 59.6 10.2 2.3 5 0

2.Demonstrate knowledge of the benefits of exercise, 
life-long physical fitness, proper nutrition, stress 

management, and a lifestyle approach to physical 
activity.

17.1 57.5 7.1 3.1 6.5 8.7

3. Demonstrate attitudes that incorporate physical 
activity as part of a life-long healthy lifestyle.

14.9 65.6 7.9 2.4 2.5 6.6
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Gen. Ed. Physical Education/Health Experience (PE) Spring 2010 
n=1101/1548 (71.1%)



Percent of Total 
Responses

Assessment Tool

29.4% Exam(s)

26.5% Quiz(zes)

0.0% Standardized/Departmental Tests

11.8% Homework

17.6% Project(s)

2.9% Oral Presentation(s)

8.8% Writing Sample(s)

5.9% Portfolio

5.9% Interview(s)

44.1% Live Performance(s)

5.9% Rubrics

73.5% Other: Station training; Observation; Tournaments; Fitness 
Assessments; Logs/Journals; Peer Evaluations 

Physical Education/Health Experience(PE)
Assessment tool(s) used to assess the SUNY Learning Outcome(s):



Q.7 What assignments and/or assessment activities did you feel were most effective 
in generating assessment data to measure the percentage of students who were 
'exceeding', 'meeting', 'approaching' or 'not meeting' the PE student learning 
outcomes?
• The periodic aerobic swim tests 
• The skill evaluations 
• class participation, questioning, interviewing 
• As an activity course, I concentrated on devising lesson plans that focused on 
specific skill development. Conducting the class in such a manner enabled me to 
evaluate, first-hand, the progress of each student relative to the desired objective. I 
incorporated the strategy of Discuss-Demonstrate/Practice-Evaluate. Meaning, I would 
first discuss the skill, then demonstrate the skill. Following that procedure I would then 
allow the students to practice the skill so that I could evaluate their progress and offer 
them immediate feedback. 
• We began class by discussing strategy and concepts relating to opponent and game 
(ie. 1v1 or 2v2). We then practiced the teaching points in small groups. I then assigned 
each person an opponent (and a teammate where necessary). During gameplay I 
monitored from the balcony and evaluated, as well as offered suggestions for 
enhanced development. Strict adherance to this regiment allowed me to assess each 
participants level of knowledge (during discussion time) and aptitude (practice and 
gameplay). 



Q7. continued
• A quiz provided feedback to the participants knowledge of rules and general terms 
associated with the sport. Class competitions allowed for immediate evaluation and 
feedback (allowing for corrective suggestions to be tabled to participants). 
• At the beginning of the course, I solicited, from the students, a personal goals and 
physical fitness evaluation assessment form. This assignment offered tremendous 
feedback as to the knowledge of each participant relative to how they expected to 
reach their respective goals. (In essence, I asked them to apply their knowledge to 
create an individualized workout plan.)Further, students were charged with 
monitoring their progress throughout the course. Near the conclusion of the 
semester, participants then performed a self-analysis based upon their previous goal 
sheet. 
• Quiz provides knowledge regarding the rules, regulations and terms associated 
with golf. Class participation in small group settings, such as skill-specific station 
work, allowed for evaluation of ability and aptitude (as well as a forum for 
immediate feedback, instruction and remediation).  
• Having the students maintain a workout log. Having the students fill out an 
evaluation at the end of the course. 



Q7. continued
• Students were asked to prepare and facilitate activities for 20 -30 minutes, 
appropriate for young children. It was a live demonstration of their skills learned in 
this course(i.e. giving oral directions, maintaining a controlled and safe 
environment, providing encouragement, and reaching a positive outcome at the 
end of activity.) All games incorporate movement and physical activity, which 
improves and encourages young children to be healthy and active. All students 
received an evaluation sheet filled out by the instructor at the conclusion of their 
presentation. This check list, or evaluation, was the tool used to assess the PE 
students learning outcomes. 
• Direct supervision and participation by the instructor in every aspect of training 
and performance of skills 
• Direct instructor supervision and participation in every aspect of training and 
performance of techniques. High energy from instructor results in high energy back 
from the students. 
• Evaluations and observing the class participating in the in class tournament. End 
of class quiz on rules and skills. 
• Our skills check lists which I checked as a "rubric" is very effective at student 
demonstrating competence regarding critical safety skills related to ice climbing.  
The reading and quiz related to health questions appeared to be effective, however, 
not all students completed this assignment. 



•Q7. continued

• During performance based activity it is quite apparent as to which students are 
committed to physical activity and will most likely continue to be involved in 
athletics/fitness in their futures .There is a percentage of those who enjoy the 
activity and do their best to improve their skills as well as take a genuine interest. I   
feel those students are aware of fitness value, but it is left to be seen to what extent 
they will pursue fitness in the future. Unfortunately, there are a number of students 
that are just not comfortable with fitness activities due to physical 
constraints(weight, not athletic, uncomfortable,simlply not interested) 
• Please refer to Volleyball/84994 
• This semester I feel that the assignments that were most effective at generating 
data were the additional questions added to their course evaluations, and the skills 
check off lists.   
• Activity and participation in each class along with a written exam at the end of the 
class.  
• Activity and participation in each class along with a written exam at the end of the 
class.  
• Final exam (comparing to pre-test given on first day of class).Regular meetings with 
medical providers. Formal fitness evaluations with Tanya Hewitt at start and end of 
class (20 of 26 students improved in: cardio, upper body strength, lower body 
strength, balance, and flexibility)Post-class survey. 



• Live Performance 
• Daily training log tracks there progress during the course 
• Performance in class every day  
• Students work-out logs and exit essay 
• Each student was graded on an evaluation checklist of both their peer teaching as 
well as their written project.  The project consisted of researching and writing up a 
teaching activity.   
• We utilized a rules quiz on the basic knowledge of the game of badminton including 
names and execution of strokes and the differences between the singles game 
compared to the doubles game.   
• Our most effective assessment tool is the skills rubric that we apply while we are in 
the field. 
• Class participation and skills tests given during class 
• Test/quiz(zes) and Live Performances 

Sample Answering: 32 responses

Q7. continued



Q.8 What adjustments will you make in order to better fulfill the requirements for the 
designator the next time you teach the course?
• Reinforce verbally the benefits of physical exercise they are experiencing 
• Advise students who are poor swimmers who can not meet lifeguard requirements as 

outlined by the American red Cross to drop the class 
• more opportunities for feedback 
• I think that the skill-specific instruction (necessary for mastery) that I provide is strong, 

however, I would like to offer a slightly more diversified number of activities that incorporate 
skill development but relieve monotony (ie. more on-ice games/contests that allow students to 
apply skills in different manners).Also, provide enhanced relating to 
nutritional choices.  
• Provide more discussion relating to the components of quality fitness levels.  
• Provide more discussion relating aspects of fitness. Amplify team building 

concepts (through enhanced class tournament). 
• Provide more discussion/material relating to the importance of and its effect on 

weight training and  muscle development. At the onset of the class (beginning of the course) 
divide students into small groups and walk them through sample workouts to offer them greater 
familiarity with weight training and the proper fundamentals associated with specific exercises. 
(This will also provide more experienced students with diversified ideas and techniques for 
optimal muscle construction.) 
• Speak to the role of more often in class discussion. Develop a plan to allow 

for more competitions/games during class to diversify learning opportunities (skill-specific 
objectives being met in different/creative manners that breaks monotony). 
•



Q8 Continued
• Spend more time on 
• Find a creative way to and the benefits of exercise that could translate 

to elementary school children, since this course is designed for Elem. Education majors only. 
• Enrollment numbers are a bit high to give optimum attention to each individual student. 
• Absenteeism is a problem with some students. Tightening up attendance policy should help. 

S/U grading requires attendance as main criteria. 
• I need to devote more time and material on . 
• I will incorporate the wellness questions into the final exam in order to increase participation 

in this exercise.  THE DATA REGARDING QUESTION 7 IS NOT AVAILABLE TO ME YET, AS IT IS PART 
OF THE STUDENT EVALUATION FORM.  I DO NOT HAVE ACCESS TO THIS DATA UNTIL FINALS ARE 
OVER 
• My objective as an instructor in this environment is to make all participants as comfortable as 

possible. The sportsmanship aspect of the class creates an attitude of flexibility for all students 
to be given a comfortable opportunity to perform. The most important gain for any given 
student is to feel that they can execute skills necessary to play a certain sport and want to 
partake in such activities in the future be it in rec. leagues or a backyard barbecue. Adjustments 
are not necessarily applied to the class as a whole but rather specific in each individual case. At 
that time I take them aside and give individual instruction. Often it is encouraged that 
teammates do peer teaching approaches during play which again reinforces a comfortable 
excepting environment while improving skills without pressure. 
• Please refer to Volleyball/84994 



Q8 Continued

• In the fall when this course is taught again I hope to have updated some of the content to 
better address the requirements above.  One way I hope to do this to include more class 
readings and lecture on the benefits of stress management and nutrition.  Another area that I 
can see some changes in, is the set up of my skills check off lists.  Perhaps in the future I will 
have additional non-required skills in order to achieve an exceeding score for any participant 
interested in going beyond.  Another option would be to somehow assess their ability to 
perform a skill on a teaching level versus just completing the task.  For instance if they can teach 
the skill they are exceeding, while if they can just complete the task they are meeting 
expectations. 
• None needed the class performed and participated very well. 
• The 4 students not meeting was due to attendance and not specifically the class activity.  

Participation and attendance are the reason for the students who did not meet the desired 
outcomes. 
• The main difficulty I'm experiencing is determining who is "approaching" or "exceeding" the 

questions asked.  This class is pass/fail and the assessments are designed to determine this as a 
grade.  Teasing out who is "approaching" or "exceeding" the course goals is therefore difficult 
and perhaps impossible (unlike for a standard academic class).  This is especially true for a class 
that meets for lectures once/week, which includes an ensemble of instructors/ evaluators, and 
in which the workouts occur on the students' own time at least 4 times per week and may NOT 
include a student using Maxcy or Lehman's fitness centers.  I'm open to suggestions as to how to 
go about getting the requested information in a way other than the performance based, 
black/white manner already incorporated into the course. 



Q8 Continued

• I always revamp, adjust and improve my class after every semester. It is important to reflect. 
However, the core and fundamentals always stay the same. 
• none 
• none 
• At this time none. I feel the course covers all requirement and more.  
• I will continue to monitor and critique their teaching, letting them know when they need to 

make adjustments and possibly re-teach an activity. 
• I would like to administer a "pre" and "post" class skill evaluation so the students can see how 

they have improved through out the class. 
• None that I can see.   
• None at this point. 

• Have students perform oral presentations as to the benefits of life long exercise 

Sample Answering: 32 responses



Exceeds 
Standards

Meets 
Standards

Approaching 
Standards

Not Meeting 
Standards

Not Assessed Not Taught

1. Demonstrate knowledge and understanding of the 
historical development of some significant theme or 
aspect of Western Civilization, excluding the U.S.A.

33.2 40 6.8 20 0 0

2. Demonstrate ability to examine the development of 
the distinctive features of some significant theme or 
aspect of Western Civilization, placing them into the 

broader context of the development of Western 
Civilization.

35.9 39.5 5 19.5 0 0

3. Demonstrate ability to relate the development of 
the theme or aspect to that of other regions of the 

world.
40.4 34.1 5.5 20 0 0

4. Demonstrate a sense of history by suggesting 
continuities and discontinuities in the development of 

the theme or aspect under study. 
31.8 40.5 7.7 20 0 0

5. Demonstrate skill in the critical use of primary 
sources and the evaluation of evidence whenever 

possible.
28.2 33.2 10.4 28.2 0 0

6. Demonstrate skill in the ability to discuss the nature 
of historical inquiry and the limitation of scholarly 

authority.
29.1 30.5 6.8 14.5 0 19.1

7. Submit written or spoken exercises which 
demonstrate an understanding of the issues and 
methodologies laid out in the preceding criteria.

31.8 28.2 13.2 26.8 0 0
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Gen Ed Western Civilization (WC) Spring 2010 n=220/425 (51.8%)



Percent of Total 
Responses

Assessment Tool

100.0% Exam(s)

20.0% Quiz(zes)

0.0% Standardized/Departmental Tests

60.0% Homework

0.0% Project(s)

20.0% Oral Presentation(s)

60.0% Writing Sample(s)

20.0% Portfolio

0.0% Interview(s)

0.0% Live Performance(s)

20.0% Rubrics

40.0% Other: Research paper and short art analysis paper; research 
term paper

Western Civilization (WC)
Assessment tool(s) used to assess the SUNY Learning Outcome(s):



Q.11 What assignments and/or assessment activities did you feel were most effective in 
generating assessment data to measure the percentage of students who were 'exceeding', 
'meeting', 'approaching' or 'not meeting' the WC student learning outcomes?

• Short art analysis paper is continuing to work well to assist students in 
researching background of an artwork (historical context).  This paper 
also requires them to examine a work of non-European art, so that it 
helps them to begin understanding the art of regions outside of Europe.  
Research paper includes a requirement to use a primary source, which is 
also designed to help students understand research methods in Art 
History. 
• essays 
• Exams, papers, quizzes 
• final course grade; research term paper; essay on final exam 
• Final portfolios. 

Sample Answering: 5 responses



Q.12 What adjustments will you make in order to better fulfill the requirements for the 
designator the next time you teach the course?

• I intend to introduce more historical background to each section.  I 
will also distribute a rubric to the students that indicates criteria for 
grading the research paper, and use it when I grade the papers. 
• more discussion 
• None 
• put together new handout on citation use and format 
• Focus specific homework assignments on the designator criteria.   

Sample Answering: 5 responses



Exceeds 
Standards

Meets 
Standards

Approaching 
Standards

Not Meeting 
Standards

Not Assessed Not Taught

1. Demonstrate ability to identify major scientific 
concepts.

41 43.2 9.5 3.3 2.9 0

2. Demonstrate that scientific investigation of a 
phenomenon progresses systematically with 

hypotheses, theories, and models being formed, 
challenged, defended, discarded, and revised.

33.7 57.1 2.9 3.3 2.9 0

3. Demonstrate ability and skill in forming and testing 
hypotheses 19.9%

24.5 15 2.9 2.9 8.8 45.8

4. Demonstrate ability to discuss limitations of a set of 
data and the possibility of alternative interpretations.

36.6 56 1.8 2.6 2.9

5. Demonstrate ability to distinguish causal and non-
causal relationships. 

18.3 30.8 2.2 2.9 0 0

6. Demonstrate effective use of quantitative 
measures, analyses, and models to present and 

evaluate data.
24.2 59.3 1.8 2.9 11.7 0

7. Demonstrate understanding of the limits of 
scientific investigations and its impact upon society 

and human existence.
60.4 30.8 1.8 2.9 2.9 0

8. Demonstrate ability to distinguish between science 
and the application of scientific knowledge as 

exemplified in technology.
17.6 74.7 1.8 2.9 2.9 0
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Gen Ed Scientific Inquiry - Biological Sciences [SB] n=273/747 (36.5%)



Percent of Total 
Responses

Assessment Tool

60.0% Exam(s)

100.0% Quiz(zes)

0.0% Standardized/Departmental Tests

80.0% Homework

80.0% Project(s)

60.0% Oral Presentation(s)

60.0% Writing Sample(s)

0.0% Portfolio

0.0% Interview(s)

0.0% Live Performance(s)

20.0% Rubrics

0.0% Other:

Biological Sciences(SB)
Assessment tool(s) used to assess the SUNY Learning Outcome(s):



Q.12 What assignments and/or assessment activities did you feel were most effective in 
generating assessment data to measure the percentage of students who were 'exceeding', 
'meeting', 'approaching' or 'not meeting' the SB student learning outcomes?

• In class ethics and issue assignments 
• Exams and Project (conservation plan for a particular species or 
ecosystem) 
• Projects, oral presentations and writing samples 
• Oral presentations, Writing rubric 
• Exams and projects 

Sample Answering: 5 responses



Q.13 What adjustments will you make in order to better fulfill the requirements for the 
designator the next time you teach the course?

• Include more about hypotheses and data analysis 
• Include a written lab/project using quantitative data to model 
population viability analysis 
• Improved emphasis on the connections between concepts learned in 
previous labs and concepts taught in the current lab  
• I will include more explanations of my expectations for the 
components of the oral presentations and the research papers 
• Include writing samples 

Sample Answering: 5 responses



Exceeds 
Standards

Meets 
Standards

Approaching 
Standards

Not Meeting 
Standards

Not Assessed Not Taught

1. Demonstrate ability to identify major scientific 
concepts.

24.5 46.2 15.8 13.4 0 0

2. Demonstrate that scientific investigation of a 
phenomenon progresses systematically with 

hypotheses, theories, and models being formed, 
challenged, defended, discarded, and revised. 22.1%

9.9 22.4 10.4 4.2 41.7 11.1

3. Demonstrate ability and skill in forming and testing 
hypotheses 20.7%

6 19.3 9.7 10.1 54.8 0

4. Demonstrate ability to discuss limitations of a set of 
data and the possibility of alternative 

interpretations.20.7%
6 19.3 9.7 10.1 54.8 0

5. Demonstrate ability to distinguish causal and non-
causal relationships.10.8% 

2.7 12.6 8.9 3.8 47.6 26.1

6. Demonstrate effective use of quantitative 
measures, analyses, and models to present and 

evaluate data.
27.6 46.2 14.3 11.9 0 0

7. Demonstrate understanding of the limits of 
scientific investigations and its impact upon society 

and human existence.15.9%
6.9 14.4 9.8 3.3 54.3 11.2

8. Demonstrate ability to distinguish between science 
and the application of scientific knowledge as 

exemplified in technology.14.6%
6.9 11.7 9 2.4 42.3 27.5
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Scientific Inquiry - Physical Sciences [SP] n=424/904 (10.8 to 46.9%)



Percent of Total 
Responses

Assessment Tool

85.7% Exam(s)

42.9% Quiz(zes)

0.0% Standardized/Departmental Tests

85.7% Homework

28.6% Project(s)

0.0% Oral Presentation(s)

14.3% Writing Sample(s)

0.0% Portfolio

14.3% Interview(s)

0.0% Live Performance(s)

0.0% Rubrics

28.6% Other:• laboratory assignments; lab analyses & concept review 
sheets (some of which might be noted as "Homework") 

Physical Sciences(SP)
Assessment tool(s) used to assess the SUNY Learning Outcome(s):



Q.12 What assignments and/or assessment activities did you feel were most effective in 
generating assessment data to measure the percentage of students who were 'exceeding', 
'meeting', 'approaching' or 'not meeting' the SP student learning outcomes?

• No singular activity or assignment can be singled out; they are all effective. 
• WEITING ASSIGNMENTS EXPERIMENTS EXAMS 
• The HW or short project exercises might have been more useful that the tests, 
which, given the size of the class, were mostly multiple choice.  The drawback 
however with using the former more is that some students are rather at loose ends 
in presenting an analytical description in a readable and coherent form.   
• Both types were useful and I would not want to reduce the use of either.  I also 
gave chapter reading quizzes the main result of which was to give substantial 
indication that many/most students either had not done the reading or done so in a 
perfunctory manner.   
• Homework problems and lab exercises. 
• Exams. 
• Exams. 

Sample Answering: 7 responses



Q.13 What adjustments will you make in order to better fulfill the requirements for the 
designator the next time you teach the course?

• 
• I will raise the question as to how best to merge the goals of the SP 
Gen Ed designator with the Individual Student Learning Outcomes 
stated in the course syllabus: 1.Identify and describe the physical 
structures and their properties that create musical sounds;2.Analyze 
and/or compute, according to a furnished algorithm or semi-
quantitative model, the physical properties of some basic sound-
producing structures and compare the measured sound properties with 
those predicted by the algorithm or model;  3.Describe the relevant 
physical features or characteristics of selected sound-producing or 
sensing entities (e.g., musical instrument, larynx, ear, etc.) as they 
pertain to their acoustic properties;4.Describe the mathematical 
characteristics of the physical properties of the most commonly used 
musical scales.  



Q 13. continued

• 
The latter were drawn up with the requirements of 

SOEPS and NCATE in mind.  LEARNING OUTCOMES (ACTIVITIES DEMONSTRATING 
AN UNDERSTANDING OF THE SYLLABUS TOPICS)By successfully completing this 
course, you should be able to exhibit (evince) rudimentary understanding of the 
relevant physical principles taught in the course by doing the 
following:â€¢Correctly using the applicable basic descriptive vocabulary and 
identifying correct descriptions of their properties or characteristicsâ€¢Describing 
or explaining on a rudimentary level the relationships that exist among relevant 
physical parameters that affect phenomena or physical behavior.  In select cases, 
this is to be done via the appropriate mathematical relationships that exist 
between particular pairs or sets of measurable physical quantitiesâ€¢Applying the 
simplest of the previous, in select cases, to obtain specific quantities, given enough 
enabling informationâ€¢With prior written and verbal instruction, performing 
manipulations of laboratory apparatus, observe the results and make 
measurements in order to ascertain or verify appropriate relationships among 
physical properties.  Also, you should be able to identify the necessary physical 
conditions necessary for specific physical interactions or processes, or 
demonstrations of them, to occur.  A further ideal or â€œreachâ€• goal: You will 
recognize the relevance or applicability of the topics covered in the course by 
identifying specific cases of their manifestation in mundane circumstances.   



Q 13. continued

• In completing the survey, I designed specific assessment questions 
that focused on the learning outcomes as described in the syllabus.  
Although these outcomes contributed to the broader SP requirements, 
teasing out the data required a significant amount of work. 
• None.  The course is constantly being reviewed and updated, 
however, changes are not made as a result of this assessment. 
• None. 

Sample Answering: 6 responses



Exceeds 
Standards

Meets 
Standards

Approaching 
Standards

Not Meeting 
Standards

Not Assessed Not Taught

1. Demonstrate ability to identify major scientific 
concepts.

41.8 26.6 9.2 4.3 0 18.1

2. Demonstrate that scientific investigation of a 
phenomenon progresses systematically with 

hypotheses, theories, and models being formed, 
challenged, defended, discarded, and revised. 

33.9 20.4 12.5 6.5 26.6 0

3. Demonstrate ability and skill in forming and testing 
hypotheses

34.2 20.1 13.2 5.9 26.6 0

4. Demonstrate ability to discuss limitations of a set of 
data and the possibility of alternative interpretations.

23 12.5 13.2 6.6 26.6 18.1

5. Demonstrate ability to distinguish causal and non-
causal relationships. 

25.3 19.7 8.2 2 26.6 18.1

6. Demonstrate effective use of quantitative 
measures, analyses, and models to present and 

evaluate data.
49.7 26.3 18.4 5.6 0 0

7. Demonstrate understanding of the limits of 
scientific investigations and its impact upon society 

and human existence
22.7 9.5 13.5 6.2 29.9 18.1

8. Demonstrate ability to distinguish between science 
and the application of scientific knowledge as 

exemplified in technology.
23 8.2 21.4 1 26.6 18.1
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4
Gen Ed Scientific Inquiry - Laboratory [LB] n=304/397 (76.6%)



Percent of Total 
Responses

Assessment Tool

66.7% Exam(s)

33.3% Quiz(zes)

11.1% Standardized/Departmental Tests

66.7% Homework

33.3% Project(s)

11.1% Oral Presentation(s)

22.2% Writing Sample(s)

0.0% Portfolio

0.0% Interview(s)

11.1% Live Performance(s)

11.1% Rubrics

66.7% Other:• laboratory reports; Blackboard Discussions

Laboratory (LB)
Assessment tool(s) used to assess the SUNY Learning Outcome(s):



Q.12 What assignments and/or assessment activities did you feel were most effective in 
generating assessment data to measure the percentage of students who were 'exceeding', 
'meeting', 'approaching' or 'not meeting' the LB student learning outcomes?

• The number of students who exceed, meet, or approach learning 
outcomes in this sample was assessed based on prelab exercises grades, 
performance in a lab setting and overall progress throughout the 
semester. Another assessment tool is a final lab exam that is scheduled 
at the end of each semester.     
• The assessment data here is based on grades on lab reports (writing 
samples) and homework assignments.  
• The Conceptual Inventory of Natural selection testGroup project for 
independent investigation of Ecology 
• Laboratory Reports 
• Lab report 
• Lab Reports 
• Lab Reports 
• Projects 

Sample Answering: 8 responses



Q.13 What adjustments will you make in order to better fulfill the requirements for the 
designator the next time you teach the course?

• No adjustments are required at the moment.  
• No adjustments needed at this time.  
• 1. Create grading rubrics that are more closely mapped to the assessment criteria.  
2. More variation in assessment methods to better address the different criteria. 
• 

• None 
• None 
• None.  The course is constantly being evaluated for its quality and adjustments will 
be made next year.  However the adjustments being made are not a result of this 
assessment. 
• None.  These learning outcomes are vague and philosophical. They cannot be easily 
assessed.  They are things that can be accomplished over the duration of the course, 
but not during a single assignment or activity. 
• Include a lab make-up schedule for projects that need more time. 

Sample Answering: 9 responses



Exceeds 
Standards

Meets 
Standards

Approaching 
Standards

Not Meeting 
Standards

Not Assessed Not Taught

1. Demonstrate ability to reflect critically and 
systematically on the meaning and significance of 

human experience (ontological questions). 
21.4 24.4 18.4 19.2 16.7 0

2. Demonstrate ability to reflect critically and 
systematically on the nature and meaning of 

knowledge (epistemological questions).
21.8 27.4 26.1 24.8 0 0

3. Demonstrate ability to reflect critically and 
systematically on moral and ethical values of 
contemporary significance (moral questions).

28.2 24.4 12.8 26.1 8.5 0

4. Demonstrate ability to reflect critically and 
systematically on the nature and meaning of concepts 

fundamental to a given subject matter (analytical 
questions).

31.2 27.4 5.5 35.9 0 0
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4
Gen Ed Philosophical Inquiry [PI]  n=234/593 (39.5%)



Percent of Total 
Responses

Assessment Tool

83.3% Exam(s)

50.0% Quiz(zes)

0.0% Standardized/Departmental Tests

50.0% Homework

0.0% Project(s)

16.7% Oral Presentation(s)

33.3% Writing Sample(s)

0.0% Portfolio

0.0% Interview(s)

0.0% Live Performance(s)

16.7% Rubrics

66.7% Other:• Paper ; 4 Essays, and class discussion; Term 
Paper

Philosophical Inquiry (PI)
Assessment tool(s) used to assess the SUNY Learning Outcome(s):



Q.8 What assignments and/or assessment activities did you feel were most effective in 
generating assessment data to measure the percentage of students who were 'exceeding', 
'meeting', 'approaching' or 'not meeting' the PI student learning outcomes?

• various short paper assignments 
• The Paper 
• Daily Quizzes, Four essays, class discussion 
• Daily Typed Homework Essays and Term Paper 
• exams 
• papers, quizzes 

Sample Answering: 6 responses



Q.9 What adjustments will you make in order to better fulfill the requirements for the 
designator the next time you teach the course?

• I may introduce more short writing assignments in Intro to Phil. 
• None needed 
• I don't know if I will teach this course again 
• No change 

Sample Answering: 4 responses



Exceeds 
Standards

Meets 
Standards

Approaching 
Standards

Not Meeting 
Standards

Not Assessed Not Taught

1. Demonstrate a basic proficiency in the understanding 
and use of a foreign language. 29.8%

14.1 34.1 9.4 42.4 0 0

2. Demonstrate knowledge of the distinctive features of 
culture (s) associated with the language they are 

studying. 14.7%
4.7 9.4 8.2 28.2 0 50.6

0

10

20

30

40

50

60

P
e

rc
e

n
ta

ge
 o

f 
St

u
d

e
n

ts
 n

=8
5

Gen Ed Modern Languages [ML] n= 85/285 (29.8%)



Percent of Total 
Responses

Assessment Tool

50.0% Exam(s)

50.0% Quiz(zes)

0.0% Standardized/Departmental Tests

50.0% Homework

0.0% Project(s)

50.0% Oral Presentation(s)

0.0% Writing Sample(s)

0.0% Portfolio

0.0% Interview(s)

0.0% Live Performance(s)

0.0% Rubrics

50.0% Other:ACTFL 15 minute  Oral Proficiency Interview 

Modern Languages (ML)
Assessment tool(s) used to assess the SUNY Learning Outcome(s):



Q.6 What assignments and/or assessment activities did you feel were most effective in 
generating assessment data to measure the percentage of students who were 'exceeding', 
'meeting', 'approaching' or 'not meeting' the ML student learning outcomes?

• the activities most effective is the homework after previous reading or 
visualizing the material 
• The ACTFL 15 minutes OPI. Exams and quizzes were used to assess 
what they learned during the semester. The OPI assesses how much 
they have learned through their study of the French language and how 
well they can communicate in the target language.No assessment of 
cultures has been conducted, very simply because of lack of time to 
really cover the teaching of cultures. Too much time is spent on the 
acquisition of the language. 

Sample Answering: 2 responses



Q.7 What adjustments will you make in order to better fulfill the requirements for the 
designator the next time you teach the course?

• I will assess the oral and listening proficiency more than one time in 
the semester. Unfortunately, there is not enough time to spend it on the 
cultural section. This is the reason to do most of the learning through  
readings or watching video clips at home. Then, the assessment is 
produced through homework and tests. assignments. 
• None. 

Sample Answering: 2 responses


